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Occupational Rights Workshops: Critical Reflection, Discussion, and Collaboration with
Occupational Therapists
Chapter 1: Introduction
The purpose of this project is to increase the knowledge and practice of occupational
rights among occupational therapists. The goal of the project is to use concepts of occupational
consciousness to promote occupational rights in the occupational therapy practice to enhance the
knowledge and practice of contemporary topics in the literature regarding justice and rights. The
intention of this project is to inform therapists, managers, and leaders of occupational therapy
organizations about issues that must be addressed in order for occupational therapists to
collectively progress towards diversity, equity, inclusion, and an anti-racist practice.
Background
In response to the murder of George Floyd, the American Occupational Therapy
Association (AOTA, 2020a) called for the profession to recognize the societal and professional
issues of diversity, equity, and inclusion and reminded practitioners of the importance of the core
value of justice in the occupational therapy practice. To achieve justice among all people,
occupational therapists must recognize the barriers that inhibit the occupational rights of
individuals and their interactions with their communities (AOTA, 2015; Hocking, 2017;
Townsend & Wilcock, 2004).
Occupational rights are the human right for people to participate in occupations that
positively support the well-being of oneself and their community (Hammell, 2008). When there
is a violation of a person’s occupational rights, occupational therapists are situated to address the
injustices that have occurred and act to enable occupation without the positionality to determine
what is equal or fair (Hammell & Iwama, 2012; Hocking, 2017). Occupational injustice derives
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from ideas of social justice in that society and institutions must give the opportunity for people to
engage in occupations in their communities (Braveman & Suarez-Balcazar, 2009). While there
are many terms being used to describe justice or rights-based ideologies for the occupational
therapy profession, this project will use the term occupational rights to inform readers of the
author’s intentions of improving the knowledge of rights and health justice practices for all
people and their occupations.
To address the rights of all people, the capabilities approach has been acknowledged in
occupational therapy, physical therapy, and nursing due to its focus on basic human rights,
needs, quality of life, and longevity (Edwards et al., 2011; Hammell, 2017; Mousavi et al., 2015;
Thurman et al., 2017). In the context of these health professions, the capabilities approach
focuses on a person’s actual ability to do the things that they value while also including the
available opportunities and environmental structures that allow their occupational participation
(Edwards et al., 2011; Hammell, 2017; Thurman et al., 2017). The approach provides a human
rights perspective that allows clinicians to critically analyze structural, political, and institutional
barriers that inhibit their client’s occupational opportunity and participation (Hammel, 2017).
In the context of occupational therapy, strategies that are advocated to support the justice
movement include adding occupational rights in graduate curricula, supporting community-based
occupational therapy programs, and incorporating student immersion programs of emerging and
community practice (Grullon et al., 2018; Sakellariou & Pollard, 2013; Townsend & Wilcock,
2004; Wilcock & Townsend, 2000). It is also encouraged for therapists to develop a political
competency to recognize the political dimensions of occupation and increase their collaborative
abilities to find solutions through conflict and cooperation with stakeholders in their
communities (Kronenberg & Pollard, 2006; Pollard et al., 2009).
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To become more aware of the political nature of daily conflicts and cooperation between
people, the political activities of daily living (pADL) framework can be applied to guide
therapists in collaborative efforts to develop perspective in identifying the political context in
which decisions are made (Kronenberg & Pollard, 2006). The pADL framework is supported by
a 3P archeology tool that allows one to identify what conflict and cooperation situations they will
engage in to support their personal and professional values. The reasoning tool and 3P
archeology of the pADL framework provide a series of questions for therapists to assess the
political nature of their daily interactions and identify their personal, professional, and political
values in order to develop political competency (Kronenberg & Pollard, 2006). Occupational
therapists who are politically literate and competent may be more informed on the complexity of
the social transformation toward rights-based practices (Galheigo, 2011). An adoption of a
political practice of occupational therapy may result in occupational consciousness or the
understanding of how individual and collective occupations may resist or support hegemonistic
systems (Ramugondo, 2015). Political competency and consciousness can end the profession’s
silence on issues of injustice and instead provoke therapists to become activists and enter nonclinical roles of occupational therapy to confront oppressive systems that inhibit occupational
rights (Aldrich et al., 2017; Pollard & Sakellariou, 2014; Ramugondo, 2015).
These global perspectives that challenge westernized practices require therapists,
educators, and students to form contemporary approaches to recognize the profession’s role in
protecting and promoting occupational rights. Utilization of models such as Kawa, a Japanese
influenced model that uses a river metaphor that represents elements of an individual’s life,
invokes therapists to consider how concepts like autonomy, self, temporality, and independence
are translated when they are outside of middle-class, social, and cultural norms (Muñoz &
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Blaskowitz, 2019). Instead of viewing the environment or systems as distinct entities separate
from the individual, the Kawa model views individuals in unity with their environments and
emphasizes the contextual understanding of clients’ circumstances and occupational needs within
marginalized populations (Iwama, 2003; Tripathi et al., 2017).
To facilitate adult learning, transformative learning theory can provide structure to group
learning that enacts change within oneself and peers. Mezirow’s (1990) transformative learning
theory requires critical reflections that will lead to recognition of possible distortions of a
person’s current perspectives. These critical reflections that provide a new way of “seeing” are
correlated to turning these personal beliefs into public behaviors (Brown, 2005b).
Transformative learning can facilitate effective conversations between peers to acknowledge
personality differences and professional approaches in work environments (Steyn, 2017).
Problem Statement
Moving occupational therapy into a globally relevant, culturally sensitive, and rightsbased practice challenges the current Western ideologies that exemplify an individualistic and
privatized culture. Currently, more than half of licensed occupational therapists work in clinical based settings and must follow insurance plans that may dictate the parameters, intensity,
duration, and eligibility of services (Data USA, n.d.; Gupta & Taft, 2015). There is a lack of
discussion on how to promote occupational rights in occupational therapy practice when faced
with institutional, cultural, political, personal, and interpersonal barriers in the workplace.
Purpose Statement
The purpose of this project is to increase the knowledge and practice of occupational
rights among occupational therapists in various settings by facilitating interactive workshops that
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can stimulate individual and collective critical reflection, discussion, and collaboration on how to
implement occupational rights into daily practice.
Project Rationale
Education, individual and collective critical reflections, and collaboration between peers
will provide suggestions on how to incorporate occupational rights in the profession based on the
experiences and perspectives of occupational therapists. The outcomes of these activities may
lead to a better understanding of therapists’ individual, professional, and political values
regarding their role in rights-based practices to invoke occupationally conscious efforts. To
advance diversity, equity, and inclusion and anti-racist practices, the perspectives and reflections
derived from occupational therapists are critical to inform contemporary practices of justice.
Project Significance
These workshops provide the opportunity for therapists to have reflective conversations
about rights and justice in professional settings. After experiencing safe and respectful
interactions, the hope is that occupational therapists will have a greater inclination to explore and
hold each other accountable to support the occupational rights of their clients. The promotion of
critical reflection, discussion, and collaboration between peers stimulates occupational
consciousness efforts that could inform future implications of a rights-based practice for the
occupational therapy profession. It may also establish new approaches in therapeutic practice
that recognize the impact of institutions, politics, and policy with clients receiving occupational
therapy services. Including all therapists in the conversation of rights and institutional barriers in
the United States may induce reproducible practices that can inform representatives of the
profession on how to support all people in their occupations.

OCCUPATIONAL RIGHTS WORKSHOPS

12

Project Objectives
1. Identify common themes using interactions among clinical occupational therapists
regarding their understanding and use of occupational rights, social justice, and
occupational justice.
2. Engage in continuing education opportunities that build on skills regarding assessing
literature, improving dialogue in rights and justice, how to facilitate discussions on topics
of rights and justice, and contemporary andragogy techniques.
3. Identify the rights-based needs of clients and current programs in occupational therapy
settings.
4. Educate practicing occupational therapists on terminology including and not limited to

occupational rights, social justice, occupational justice, and occupational consciousness.
5. Administer pre and post surveys to occupational therapists to assess knowledge of
occupational rights and satisfaction of workshops.
6. Facilitate collaborative workshops with practicing therapists in a medical setting to
determine actions required for a rights-based practice in a clinical occupational therapy
setting.
7. Assess the effectiveness of the Kawa model, pADL framework, 3P archeology concepts,
and transformational learning theory in various occupational therapy settings.
8. Distribute a guidebook to different facilities with educational content on occupational
rights, activities for self or group reflection of occupational rights, additional educational
resources, and social media resources for occupational therapists.
9. Promote concepts of occupational rights and occupational consciousness among
occupational therapists.
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10. Describe possible implications for future occupational therapy practice using concepts of
occupational rights and occupational consciousness.
Definition of Terms
Occupational Rights
Occupational rights, developed from human rights concepts, is “the rights of all people to
engage in meaningful occupations that contribute positively to their own well-being and the
well-being of their communities” (Hammell, 2008, p. 62). Although it is critiqued to not address
inequitable access to occupation, it promotes the political role of an occupational therapist to
overcome structural barriers and achieve occupational rights of individuals (Hammell & Iwama,
2012; Hocking, 2017).
Occupational Justice
Occupational justice is the “equitable opportunity and resources to enable people's
engagement in meaningful occupations" (Wilcock & Townsend, 2000, p. 85). This term is
derives from elements of social justice and recognizes all wellbeing is influenced by a person
and their social determinants (Wilcock & Townsend, 2000).
Occupational Consciousness
Occupational consciousness, “refers to ongoing awareness of the dynamics of hegemony
and recognition that dominant practices are sustained through what people do every day with
implications for personal and collective health” (Ramugondo, 2015, p. 488). It can be a tool that
improves the awareness of the impact of institutions and neoliberal practices, and thus disrupt
oppression with collective forms of resistance through daily occupations (Ramugondo, 2015).
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Political Activities of Daily Living (pADL)
To increase the profession’s integration of justice and rights-based practices, the pADL
framework “is intended to raise awareness of the context in which decisions are made, whether
by individuals or through negotiations between groups of actors” (Pollard et al., 2009, p. 11).
The “p” in pADL refers to politics as, “local conditions, the intricacies of accountability,
interprofessional relationships, user and carer needs and individual motivations, issues that are
often managerial concerns” (Pollard et al., 2009, p.11). pADLs poses questions that can be
applied to everyday political concepts amongst a profession that has been historically stated to be
apolitical (Kronenberg & Pollard, 2006; Pollard & Sakellariou, 2014).
3P Archaeology
To support the pADL framework, 3P archaeology is a critical reflection tool that has
individuals identify their personal and professional values to realize what perceptions and
behaviors they use to pursue their goals (Pollard et al., 2009). It is a conceptual reflection that
can assist therapists in realizing what political situations of conflict and cooperation they are
willing to engage in to support occupational participation and the pertinence of the profession.
Assumptions
It was assumed that all participants of the workshops were voluntary and that each site
was ready to start the conversation of occupational rights within their professional settings.
Another assumption of this project was that all participants were aware of the justice movement
seen globally and nationally across the United States. With this assumption, the author partnered
with sites that showed interest in engaging in reflective workshops in their collective groups. The
last assumption of this project was that all participants in the workshops were at different stages
in learning and readiness of the occupational rights and justice movement topics. This
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assumption led to extra preparations to ensure participants felt safe to engage in vulnerable
conversations with their peers.
Limitations
Due to the COVID-19 pandemic and productivity standards in healthcare, workshops
were created to be no longer than 60-minutes. The short workshop times potentially impacted the
knowledge gained by therapists as well as limited time for collaboration. An additional limitation
included the lack of knowledge in individual’s comfort levels discussing a taboo topic. To
accommodate these limitations, collaborations with each site to learn about group dynamics and
work culture were critical to the development of the workshop content. A guidebook with
occupational rights information, critical reflection activities, and resources were given to each
site with practicing therapists in hopes to support ongoing learning.
Delimitations
This project collaborated with multiple sites to engage in a relevant topic with diverse
groups of people. Participants in this project included practicing occupational therapists and
occupational therapy assistants, occupational therapy students and faculty, and other mental
health professionals at one of the work sites. These professionals were encouraged to participate
in their site’s workshop in an effort to maintain inclusivity among staff learning.
Chapter 2: Literature Review
The purpose of this literature review is to provide a comprehensive overview of the
current literature regarding occupational rights and its potential application into daily practice.
This literature review will begin by reintroducing and defining occupational rights and how they
originate from human rights concepts. This section will then transition to proposed solutions and
current barriers in the application of occupational rights. Further discussion will identify how
occupational rights can be brought into practice using opportunities of critical reflection and
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collaboration between therapists. These ideas will be informed by concepts from occupational
consciousness to identify the correlation between hegemony and the collaborative effort of
occupational therapists to disrupt systems of oppression. This section will conclude with theories
and frameworks that will guide the creation and execution of educational workshops for
occupational therapists to greater their knowledge and collective practice of occupational rightsbased practices in the workplace.
Application of Occupational Rights
Human rights are the mechanisms that protect the conditions required to facilitate the
basic interests and needs that are meaningful to lives (Siegert & Ward, 2010). In relation to
occupational therapy, occupational rights derive from human rights with the concept that all
people have the right to engage in occupations that contribute to the well-being of self and
community (Hammell, 2017). While the terms rights, justice, and well-being are becoming
heavily incorporated in the literature, there is still a lack of understanding, evidence, and
knowledge of how and when occupational rights are being executed into practice.
Rights are interconnected through relationships between persons, peers, institutions,
cultures, and politics. These relationships may influence the implementation of right-based
approaches due to the involvement of how rights are adopted within the field (Broberg & Sano,
2018). Theories that inform occupational practice have been argued to promote a neoliberal
agenda that undermine the perspectives of collective responsibility for well-being (Hamell, 2019;
Ledwith, 2016). In turn, the nature of the profession strays from a person’s right to engage in
occupations that are uniquely meaningful to them. Although the profession is influenced by
Western and neoliberal ideologies, these impacted theories and ways of practice provide insight
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into how occupational therapy can embody and promote a rights-based practice with knowledge
of the influence of environmental and sociopolitical factors impacting occupation.
When speaking of the environment, including institutions, services, policies (government
and local), funding, and broad social structures, occupational therapists must recognize how
these authorities shape occupational experiences of clients (Crawford, 2017). Those critical of
the profession are encouraging occupational therapists to move beyond the facilitators of
function by becoming advocates in the community. A new role for therapists is encouraged to
emerge from updated university curriculum and professional development that adopts a rightsapproach by contextualizing human rights content (Crawford, 2017; Erman, 2017). Other ideas
for rights-based practices include identifying people’s capabilities or addressing client needs
based on system levels of intervention.
The capabilities approach addresses one’s ability to engage in occupation and the
circumstances that make occupations available to them (Hammell, 2020). Stemming from human
rights perspectives, these ideas connect how people’s social determinants affect one’s wellbeing. The capabilities approach acknowledges the disparities between individuals and
contextualizes efforts required by therapists in order to aid and assist those experiencing
injustices. Bailliard et al. (2020) proposed their insights to methods of implementation of justice
in everyday practice based upon micro, meso, and macro levels. Micro-levels of intervention
include therapists recognizing their own privileges and biases and validating their client’s
experiences with increased collaboration, goal setting, and respected language. Meso-level
interventions can include discussions between therapists in the workplace to stimulate sensitivity
to the injustices faced by clients and facilitate shifts in practice. Macro-level interventions
involve policy change through collaboration with community and institutional partners to greater
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occupational opportunity and participation. A specific example of a macro-level intervention
would be Pollard and Sakellariou’s (2014) advocacy for occupational therapists to participate in
community projects.
There is great discussion within the literature regarding approaches to implementing a
rights-based practice in occupational therapy. However, with the profession originating from
dominant Western middle-class ideologies and most settings of occupational therapy needing to
comply to institutional policies, there are many barriers that continue to challenge the
incorporation of occupational rights into practice.
Barriers to an Occupational Rights-Based Practice
Explicit and Implicit Bias
A common role amongst all health care workers is to provide quality care with fair and
equitable practices. The immediate challenge to this notion is the issue of bias. Bias is a
preconceived favorability or unfavourability towards an in individual or group that is considered
to be unfair (University of California San Francisco, n.d.). Biases can be explicit, which take
form in open and intentional behaviors and feelings, or implicit, which result in unintentional or
automatic feelings and behaviors that affect the relationships between people (Feldner et al.,
2021). Biases affect any social group characteristic including age, religion, sex, gender, weight,
socioeconomic status, physical ability, and many others; when there is intersectionality between
these characteristics, there is greater concern for the potentiality of implicit bias attributing to
lower quality of care (Alspach, 2018). While FitzGerald and Hurst (2017) found evidence that
implicit bias is present among physicians and nurses, two other systematic reviews confirmed
that health care providers in general exhibit implicit biases at comparable levels to people of the
general population (Alspach, 2018).
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Bias is present in every profession, including occupational therapy. In an exploratory
study, Abou-Arab and Mendonca (2020) surveyed 201 licensed occupational therapists,
occupational therapy assistants, and occupational therapy students across the United States to
examine both explicit and implicit racial bias. Their study discovered positive correlations with
participants having favorable explicit biases towards those of their same race. Those who did not
identify as White appeared to have less favorable explicit biases towards White people. The
researchers also found, “race and religion statistically predicted implicit bias towards African
American, religion and gender identity statistically predicted explicit racial bias towards Arabs
and/or Muslims, [and] race and religion statistically predicted explicit racial bias towards White
people” ( p. 1). Although racial bias was only assessed, this study provides evidence that implicit
and explicit bias is present in the profession.
It is imperative that occupational therapists recognize the negative impact of bias.
Implicit biases have the potential of producing microaggressions towards Black, Indigenous,
People of Color communities and can negatively impact occupational performance and social
and health inequities or further perpetuate institutional racism (AOTA, 2021). However, since
implicit biases may be unintentional at times, strategies that include forms of reflection,
mindfulness, and advocacy or promotion of organization change can become opportunities to
identify when bias is present and learn how to approach and mitigate harmful behaviors
(Edgoose et al., 2019).
Neoliberalism Influence on Occupational Practice
The United States has embraced a culture that has values of freedom of choice and
practice, and beliefs that people can achieve success based on the individual. This solely makes
one’s successes and consequences within the control of an individual. Neoliberalism is the
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political ideology that aims to advance the economy using various measures including the
implementation of tax cuts, reduction of government spending on health and social services, and
promoting privatized business for economic competition (Esposito & Perez, 2014; Hammell,
2019). The political ideology of neoliberalism intersects all aspects of Western culture; its
individualistic influences have influenced all systems and institutions including the medical
setting. Today, healthcare delivery is viewed as a purchased commodity instead of a natural born
right by prioritizing consumer choice over access to care (Ratna, 2020). This effect of
neoliberalism immediately impacts people’s access to receive occupational therapy services.
Additionally, neoliberalism ideologies have informed occupational therapy practices to serve the
dominant Western population.
Models of occupational therapy began to develop after the emergence of neoliberal
practices and have since influenced the profession’s practice. Unknowingly, occupational
therapists have endorsed that independence is admirable and universally valued when in
actuality, interdependence is more globally prioritized (Hammel, 2019). Interventions have
influenced therapists to facilitate independence instead of enabling people to participate in
meaningful activities (Kristensen et al. 2017). This focus on independence informs practice and
policy interventions that change an individual’s skills, behaviors, or abilities to overcome greater
problems of social circumstances including unemployment, disability, and health inequities
among radicalized population groups (Gerlach et al., 2018; Townsend et al., 2009). The intention
of occupational therapy is to provide a client-centered practice, but 64% of therapists who are
employed in reimbursement-driven healthcare systems face the challenge to serve their clients
while also appeasing their employers (Gupta & Taff, 2015). While neoliberalism has directly
influenced the practice of medical professionals, this ideology has affected the health of
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communities and has potentially influenced the ability to incorporate occupational rights into
practice.
Healthcare System
The United States established the Affordable Care Act to improve the availability of
health insurance for all people. While a majority of the country now has health insurance, most
of the population are deemed “uninsured” and continue to face morbidities and mortality from
social conditions of health (Barnett & Bagshaw, 2020; Ratna, 2020). Occupational therapists are
challenged with limited time with clients due to most health provider agencies looking to supply
quality, cost-effective care by imposing restrictive rules (Jongbloed & Wendland, 2002). Most of
these rules intrinsically motivate therapists to maintain efficient and productive services for
higher reimbursement in order to keep their jobs. Productivity and measures of performance
cause ethical tension for therapists and can eventually lead to burnout and thus affect the quality
and unique care for clients (Furniss, 2019). “The Triple Aim: Care, Health, and Cost” addressed
patient outcomes and cost containment, however, it seemed to lack an additional aim to improve
the work-life of clinicians and staff (Gergen Barnett, 2017). While therapists have great pressure
to perform and satisfy their employers, clients’ insurance may also bring other difficulties to
their rehabilitation from insurance coverage and access to therapy.
Occupational therapists rely on their documentation of their services with clients to
demonstrate to insurance companies the benefits of skilled therapy for more sessions.
Practitioners must combine their clinical reasoning and knowledge of rules of various payers to
show their client’s progress in order to obtain services (Jongbloed & Wendland, 2002). Showing
progress typically involves expressing a person’s improvements with their independence in
activities of daily living. While obtaining additional services are necessary to continue care,
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therapists must be aware of out-of-pocket expenses or visit limitations that impact a client’s
access to therapy. Out-of-pocket costs can affect a person’s access to therapy and may impact
their ability to participate in their occupations (Carvalho et al., 2017). These limitations
regarding the amount of therapy an individual can afford or receive restrict the time a therapist
has to meet their productive expectations while providing client-centered treatments.
Automatically, the reimbursement system, productivity demands, and uninsured clients lead
therapists to burnout by positioning them in challenging situations requiring them to abide by
healthcare policies while trying to support the occupational rights of their clients.
Bringing Occupational Rights into Practice
For decades, occupational therapists and scholars have recognized the need for the
profession to have human rights be the forefront of practice. Occupational injustices continue to
abuse occupational and human rights that limit people’s participation, choice, and freedom to
engage in necessary and chosen occupations to achieve wellbeing (Hocking et al., 2019). These
violations to human rights may originate from the impacts of the social determinants of health on
marginalized individuals and communities. While there is greater evidence and conversation
about the relationship between human rights and the social determinants of health, it needs to be
recognized that complex health issues and their socio-cultural, political economic and
environmental factors are not mutually exclusive (Kenyon et al., 2018). In support of these new
conversations of human rights, the occupational therapy profession has identified the structural
social disadvantages influenced by neoliberal ideologies (Gerlach et al., 2018). These neoliberal
ideologies, reimbursement-driven health care systems in which about 64% of occupational
therapists work amongst, and impairment-focused rehabilitation strategies do not align with
client-centered values of the profession (Gupta & Taff, 2015).
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Since the profession has gained greater awareness to these inequalities and barriers to
rights in occupational practice, there has been an increase in seminars and continuing education
regarding anti-racist practice, diversity, equity and inclusion , and occupational justice topics.
Quality improvement program opportunities with groups of therapists in their respective
workplace environments can aid in the identification of areas in their current practices that are
limiting their ability to promote a rights-based practice (Riegel & Eglseder, 2009). Additionally,
therapists are encouraged to pay greater attention and address the context of occupations to allow
for occupational engagement and client-centered practices (AOTA, 2020b; Gupta & Taff, 2015).
Occupational therapists can also begin to invest in collective occupations to gain intentionality
and support of human occupation (Ramugondo & Kronenberg, 2015). These collaborative
opportunities that are facilitated by group reflection and collaboration can lead to an
improvement in a rights-based practice to promote justice within all communities.
The Emergence of Occupational Consciousness
Occupational therapists are equipped to look at an individual holistically and greater their
participation in occupations that are meaningful and purposeful. However, critical reflections
regarding historic neoliberal and hegemonistic practices have brought attention to the need for
change in theory and practice. Therapists must engage in occupational consciousness to maintain
an ongoing awareness of how their current practices are sustaining these individualistic
ideologies and are thus impacting the collective health of their clients (Ramugondo, 2015).
Although occupational consciousness is new to occupational therapy and occupational science
and has been utilized with groups who are oppressed, its concepts can inform therapists to
participate in critical discussions to discover how their individual/group and sociocultural
assumptions intersect with their clients and therapeutic process (Bailliard, 2020). In
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turn, collaboration between therapists shifts an individualist interpretation of justice to a
collective concern (Kirkham & Browne, 2006). Together, occupational therapists can disrupt the
cycle of neoliberal ideologies to create and inform occupational rights-based approaches to
support all people’s wellbeing.
Theory
The Kawa model, pADL framework, 3P archeology, and transformational learning theory
guided the implementation of this project. More specifically, the Kawa model, pADL
framework, and 3P archeology, and transformational learning theory were incorporated into the
workshops for the therapists to facilitate discussion on how occupational rights can be
incorporated into their collective practice.
Kawa Model
In order to diverge from current practices, it is imperative to incorporate theories and
frameworks that include all cultures and collective approaches. The Kawa Model, “kawa”
meaning river in Japanese, was developed by Michael Iwama to understand occupation by
connecting one’s life journey to a river (Malfitano et al., 2019). When used as a tool with clients
in occupational therapy, it can facilitate discussions that will lead to occupation-focused,
culturally responsive, and client-centered practices (Tripathi et al., 2017). While this model can
be used with clients, it has the potential to be a tool to invoke critical reflections and group
discussions amongst therapists to develop an occupationally rights-based practice in their
workplace.
In a series of exploratory and pilot studies, it was discovered how the Kawa Model could
be applied in the workplace with teambuilding and interprofessional collaboration (Lape &
Scaife, 2017; Lape et al., 2019; Ober & Lape, 2019). Each study had similar formats with
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participants receiving educational trainings regarding explanations of the components and
metaphor of Kawa, create their own Kawa, then discuss in small groups. These series progressed
to create an interdisciplinary tool for teambuilding. They initially found that the discussions
created a non-threatening space that allowed participants to share their interpretations of self in
their environments and current challenges with work then transition to a supportive debrief
which promoted collaboration to work through performance problems (Lape & Scaife, 2017).
Researchers found that the Kawa Model assisted in establishing a common language for
interprofessional collaboration from conversations that allowed participants to speak on deeper
levels and share their perspectives instead of making assumptions of their coworkers (Lape et al.,
2019; Ober & Lape, 2019). It is imperative that coworkers have a sense of comradery and feeling
of safety between one another when discussing a topic like occupational rights, a topic that has
been labeled to be inappropriate for the workplace due to its political nature. The Kawa model
can be a tool to create a safe environment for occupational therapists to engage in collective
reflections to share and collaborate on perspectives on how to establish an occupational rightsbased practice.
pADL Framework and 3P Archeology
To establish rights, justice, and occupation with a group of occupational therapists, the
pADL framework and 3P Archeology can guide discussions of conflict and cooperation amongst
individuals to discover new ways of thinking and practice. The pADL framework provides a
series of questions that aid in the investigation of the political dimensions of occupational
therapy to support clients in their occupational engagements (Kronenberg & Pollard, 2006). By
identifying these political dimensions of occupational therapy, the framework can aid in critical
thinking among a group of therapists to develop micro, meso, and macro-level solutions that lead
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to equitable services for all people (Kronenberg & Pollard, 2006). It can be a tool that identifies
important conversations between groups of stakeholders that can influence occupational access
(Pollard et al., 2009).
The 3P archeology is a critical reflection tool that identifies how people support their
goals based on their personal and professional values (Kronenberg & Pollard, 2006; Pollard et
al., 2009). Greater knowledge of the political impact of occupation can lead to critical reflections
amongst therapists that reveal unjust practices or procedures. For occupational therapists,
understanding how policy can support or challenge their values in a rights/justice-based and
client-centered practice can encourage greater involvement in political and policy change
(Lencucha & Shikako-Thomas, 2019). Engagement in occupation is a political issue in which
occupational therapists need to advocate and engage in conversations and practice that supports
occupational rights for all people (Kirsh, 2015).
Transformational Learning Theory
Occupational therapy has identified to be a profession that fosters greater participation in
meaningful and purposeful occupations to enhance one’s wellbeing. However, it seems that
neoliberal and western influence in therapeutic practice has cultivated an altered opinion in what
wellbeing and success is. Therapists must discover new perspectives to continue to engage in an
occupational rights-based practice. Transformational learning theory can induce critical
reflections that reassess current presuppositions of epistemic, sociocultural, or psychic
assumptions and act on new insights that derive from a new perspective (Mezirow, 1990).
Together, through critical self-reflections and new experiences with people, events, or changes in
context, occupational therapists can adopt a new way of seeing how they can promote actionable
changes in their practice (Brown, 2005b). The occurrence of transformative learning is evident
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based on actual change in assumptions, perspectives, and behavior (Brown, 2005a). Using
concepts from transformational learning can inform an andragogical approach of this project’s
workshops to promote occupational rights practices among colleagues. This collective learning
can strengthen relationships between therapists while allowing for the sharing of new ideas and
perspectives amongst colleagues to develop an occupational rights-based practice at their setting.
Literature Review Conclusion
This chapter reviewed the current discussions of occupational rights in the literature.
With greater understanding of neoliberal and Westernized influence in current practice,
occupational therapists can engage in transformative learning opportunities that stimulate new
ways of thinking to elicit change in their current work environment. Although barriers including
explicit and implicit bias, neoliberal influences, and health care affect how therapists’ practice,
increasing their knowledge and empowering them with political awareness can harness a new
wave of ideas on how to collectively disrupt hegemonistic ideologies. New ideas and
perspectives can emerge from critical reflections and collaborative discussions that lead to a
more holistic and culturally sensitive mindsets that lead to an occupational rights-based practice.
Chapter 3: Project Methods
Twenty-first century occupational therapy practice continues to be influenced by
neoliberal ideologies and institutional and political barriers that may inhibit a culturally sensitive
practice. The purpose of this project is to increase the knowledge and practice of occupational
rights by having occupational therapy practitioners, students, and faculty participate in
interactive workshops that stimulate critical reflection, discussion, and collaboration of what a
rights-based practice looks like in different settings. By incorporating concepts of occupational
consciousness, this project has the potential to inform therapists in new inclusive and culturally
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sensitive practices. These workshops looked to increase people’s knowledge of rights-based
terminology, utilize contemporary and interactive tools for education, and initiate collective
accountability plans to continue to learn more about and practice occupational rights.
Project Objectives
Three workshops and one focus group were conducted amongst four sites with practicing
occupational therapists to promote the knowledge and practice of occupational rights. Pre- and
post-surveys were utilized to assess therapists’ current knowledge, comfort levels, and practice
of occupational rights in their respective settings. Research, observations, and interactions with
client populations and staff from accessible sites informed the author on how to tailor each
workshop to the interests of each group of therapists. The workshops provided a safe learning
space for all therapists to reflect and discuss how to continue to incorporate occupational rights
practices into the workplace while also providing educational opportunities to learn about
occupational rights terminology and concepts. Along with providing a space to discuss a
sensitive subject, these workshops became an opportunity to explore how concepts from the
Kawa model, pADL framework, 3P archeology, and transformational learning theory can induce
critical reflections of practice to further invoke occupational rights. The positive results from the
occupational therapy practitioners led to workshop and focus group collaborations with
occupational therapy students and faculty to explore how occupational rights concepts could be
incorporated throughout graduate education using critical reflection strategies. All workshop and
focus group experiences with occupational therapy students, faculty, and practitioners provided
insight regarding how critical reflection and conversation of occupational rights could invoke
occupational consciousness among all participants.
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Settings and Participants
The first site was at a non-profit pediatric organization. Located in southern California,
this pediatric agency serves children from birth to 21-years of age with any development
concerns. The multi-disciplinary team includes occupational therapists, social workers, marriage
and family therapists, speech language pathologists, registered dietitian nutritionists, music and
art therapists, and child development specialists. Staff utilize the Developmental, Individual
Difference, Relationship Floortime (DIRFloortime®) framework to emphasize the impact of
emotion in child development and the importance of relationships between child, caregivers, and
therapists. Referrals of services span from school contracts, regional centers, insurance, or outof-pocket pay.
Occupational therapists at this site work in a multidisciplinary team to address client
occupational needs with specialty services in feeding and swallowing. Due to the COVID-19
pandemic, virtual occupational therapy services have been greatly utilized to provide safe and
accessible therapy to all families. This site’s virtual platform provided the opportunity for staff
observations and an online meeting format for the occupational therapy staff workshop on
occupational rights. This virtual synchronous workshop included five of the seven occupational
therapists in the organization. A recording of the workshop was provided for those who could not
attend for the opportunity to see what was discussed.
The second site was at a non-profit community-based organization for children, youth,
and young adults. This non-profit community-based mental health organization serves youth
from ages 3 to 24 in northern California. With over 40 staff members, this multidisciplinary team
consists of occupational therapists, social workers, marriage and family therapists, and a nurse
practitioner. The organization provides a wide array of services that look to support the mental
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health and community engagement of clients in the Bay Area. Client referrals can come from
schools, the Department of Public Health and Behavior Health services, community partners, or
self-referrals from individuals and or their families.
Occupational therapists at this site provide mental health services to children and youth in
the Bay Area community. All services are team-based and provide support in mental health and
community engagement. Occupational therapists at this site are skilled in providing traumainformed services that support the socioemotional needs of their clients both virtually and in
person. Staff voluntarily participated in this project by providing virtual and in-person
observation opportunities and two online meeting formats for the occupational rights workshop.
In total, about 25 staff members, occupational therapists and other mental health professionals
participated in two virtual synchronous workshops on occupational rights that were provided
during the site’s weekly clinical meetings.
The third site was at an inpatient rehabilitation facility for adults and older adults.
Located in southern California, this IRF provides medical and rehabilitation services to adults
who can commit to hours of therapy at least 5 days a week. The multidisciplinary team includes
occupational therapists, physical therapists, speech language pathologists, physicians, physician
assistants, nurses, and other specialties. Prior to admission, patients are evaluated to ensure they
are appropriate for the rehabilitation program and have acceptable insurance. Patient stays range
from 3 to 14 days in the facility and may discharge to a skilled nursing facility or home.
The occupational therapists at this IRF collaborate with the multidisciplinary team to
support patients in developing the skills to participate in basic activities of daily living.
Occupational therapists provide 30–90-minute sessions with an average of six patients a day.
Most therapists work 5 days a week and rotate working on the weekends. While adhering to
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COVID-19 precautions, five practicing occupational therapists and one occupational therapy
student participated in a 45-minute in-person workshop that discussed occupational rights
concepts specific to their setting.
The fourth site was located at an outpatient rehabilitation facility for adults with spinal
cord injuries and other disorders. This facility provides rehabilitative services specifically to
veteran adults with spinal cord injuries. This multidisciplinary team of occupational therapists,
physical therapists, prosthetists, and other specialties. While most insurances are accepted,
clients must be enrolled in Veteran Affairs health care and the specific location of the site.
Length of services depends on the client’s needs and insurance coverage. Clients enrolled in the
outpatient program are connected to other services with a team-based model to ensure they are
receiving the best care plan possible.
Occupational therapists in this setting support their clients in all their daily activities. Due
to the specific client population, occupational therapists at this site are familiar with adaptive and
durable medical equipment that may support daily activities and have knowledge in neurologic
conditions. To accommodate COVID-19 precautions, an online meeting format was utilized to
collaborate with this site. In this virtual format, six occupational therapists participated in a focus
group to connect occupational rights concepts in relation to their specific setting.
The last site for this project was at the University of St. Augustine for Health Sciences
(USAHS) in San Marcos, California. A private institution, the USAHS San Marcos campus
provides multiple programs for students to pursue a master or entry-level doctorate in
occupational therapy or entry-level doctorate in physical therapy. All occupational therapy
programs complete didactic coursework and level one and two fieldwork experiences in various
settings.
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Four didactic occupational therapy courses hosted occupational rights workshops during
class for students to participate. Each workshop comprised an average of 25 – 60 masters and
entry-level doctoral occupational therapy students. Online meetings and in-person formats were
provided to accommodate students and instructors. The content in these workshops was tailored
to support the class objectives and lesson plans for continuity in learning.
One focus group was provided for a small cluster of occupational therapy faculty to
discuss how critical reflection could elevate concepts of occupational rights into the USAHS
curriculum. An online meeting format was provided for the facilitation of the focus group.
During that time, faculty were presented background information regarding occupational rights
and critical reflection to initiate an in-depth conversation of how to intersect those concepts into
the occupational therapy curriculum.
Timeline
Table 1 provides a visual for the timeline of this 22-week project. This table includes
continued research of occupational rights, needs assessment, planning process, and
implementation process. While the research time is continuous and intermittent throughout the
project, sites that required needs assessments included observations over the course of 9 weeks
for various hours. Creating, planning, and executing workshops occurred over the span of 16
weeks to improve and tailor content for each site and their participants. Pre- and post-surveys
were distributed in this 16-week span to provide the author immediate feedback to improve the
facilitation of the workshops. The implementation of the workshops spanned over 8 weeks to
five different sites. In total, 10 workshops were facilitated to occupational therapy practitioners,
students, and faculty.
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Table 1
Visual Timeline of the 22-Week Program Development and Implementation Process
Weeks
1

2

3

4

5

6

7

8

9

10

11

12

13

14

15

16

17

18

19

20

21

22

Continued
research for
occupational
rights
Interviews with
faculty to discuss
andragogy
Create pre and
post surveys
Introductions to
sites and
administer presurveys
Observation of
staff
Create/update
workshops
Facilitate
workshops/focus
groups &
administer postsurveys

Development Process
Prior to the workshops with practicing therapists, observations were completed with the
non-profit pediatric organization and the non-profit community-based organization for children,
youth, and young adults. These observations provided insight to staff’s daily practice, work
culture, and identified the needs of the sites in regard to occupational rights. These observational
findings contributed to the development and creation of workshops to be appropriately tailored to
the needs of the sites. During the observations, therapists also provided anecdotal perspectives of
how they incorporate occupational rights into their practice as well as identify barriers that
challenge a rights-based practice. Observations were not completed at the other sites due to the
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author having volunteer/intern experiences prior to the capstone project and COVID-19
restrictions.
Over the course of 18-weeks, eight workshops and two focus groups were developed
uniquely for each site. The creation of these workshops and focus groups occurred prior to and
during the implementation of the sessions to capture appropriate details that will benefit the
educational and interactive components of the workshops. The finalized content was completed a
week before each session to update activities or educational content to incorporate the
experiences and perspectives learned from other workshop experiences.
Implementation Process
The goal of the workshops was to increase the knowledge and practice of occupational
rights among practitioners, students, and faculty in their respective settings (see Appendix A).
Each workshop had an activity that facilitated safe discussions of personal, collective, and
institutional barriers and action ideas regarding how to incorporate occupational rights into daily
practice. In turn, the outcome of these workshops promoted participants to form collective
accountability commitments on how to continue to learn and practice occupational rights and
promote occupational consciousness in their settings. Workshop activities for practicing
occupational therapists included drawing a Kawa model, discussion using a modified pADL and
3P archeology questions, and Transformational Learning Theory reflections.
The Kawa model activity facilitated self-reflection and interpretation of how occupational
rights were viewed and practiced by practitioners in that current time. The simplicity and
visualization of the Kawa model created an opportunity for therapists to identify their challenges,
resources or supports, personal characteristics (strengths and weaknesses), and assets and
liabilities that hindered or assisted their practice in occupational rights (Leadley, 2015). After the
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staff completed their individual drawings, a group discussion followed to allow therapists to find
similarities and differences in their self-reflections. This activity planted a seed for therapists to
begin to think in the dimension of a rights-based practice while identifying the barriers that were
inhibiting their ability to perform with intentions of justice.
The second activity facilitated collaboration between therapists with an active discussion
using modified questions from the pADL framework and 3P archaeology tool. By posing a series
of questions that assess personal, professional, and political views of their current practices,
therapists reflected on how their values engaged them in occupational rights practices. It also
stimulated discussion regarding the political aspects of occupation and conflict and cooperation.
This collaborative activity initiates increased consciousness to how current systems were
oppressive to their practice and inhibit occupational rights (Ramugondo, 2015). The therapists
were left with final questions to reflect on before attending the final workshop.
Transformational learning theory poses 10 phases of transformed learning with an
emphasis on critical discussion and reflection (Kitchenham, 2012). Using these concepts, the
transformational learning activity engaged participants in a reflective space to discuss how
personal assumptions of clients and situations may inhibit their occupational rights. These
discussions were framed around therapists’ experiences with past conflicts with clients to
determine what other actions could have been taken to ensure their rights were being included in
therapy. The outcome of this activity looked to identify reflective strategies that support
occupational rights practices and to provide a safe space for therapists to speak vulnerably with
one another.
Workshop content and activities for occupational therapy students were tailored to each
class support learning objectives and lesson plans. Workshop activities included group
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reflections of providing safe practices to vulnerable populations, critical reflections of implicit
bias, and group collaborations to practice safe and effective communication with others. All
activities contained components that engaged students in critical reflection of how their practices
affect others. Each workshop provided the opportunity for students to recognize their
positionality in their practices and encourage continued reflection and accountability to center
the occupational rights of their future clients and communities they serve.
While most sites were provided workshops for their collaboration, one site of practicing
occupational therapists and a group of faculty from USAHS chose to participate in focus groups.
The practicing occupational therapists were guided in a critical reflection of their perspectives
regarding occupational rights in their setting. The discussion was based around the question,
“how can we support each other to continue to practice and learn more about how to promote the
occupational rights of our clients?” The goal of their discussion was to provide an opportunity
for therapists to discuss a sensitive topic within the medical setting. This discussion also intended
to stimulate accountability between one another to continue to learn and practice occupational
rights in their practices as a collective group.
The USAHS faculty engaged in a focus group to discuss, “how can we engage students in
individual and collective critical reflection throughout their education to support their growth in
becoming occupational rights-based therapists?” Together, the faculty had the opportunity to
identify what separates critical reflection from everyday thought, methods in engaging students
in critical reflection, and how critical reflection supports occupational rights practices.
Evaluation Component
Anonymous pre- and post-surveys were used to assess knowledge, perspectives, and
comfort levels of occupational rights. Pre-surveys were administered prior to most workshops to
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practicing occupational therapists. Questions regarding the therapists’ knowledge of occupational
rights, comfort with topics regarding justice and rights, and learning style preferences were
included to allow for the author to tailor workshops to each site. The pre-survey also included
open-ended questions to provide a space for therapists to share early perspectives, opinions, and
questions before starting the workshops. The post-survey was provided for all participants in this
project for feedback for the workshops, assessment of knowledge in occupational rights
concepts, assessment of comfort levels of the topic, and a separate section for participants to
report any harm caused by the author.
Project Methods Conclusion
Workshops and collaborations with occupational therapy practitioners, students, and
faculty were completed to increase the knowledge and practice of occupational rights. Each
workshop provided the opportunity for peers to determine how to continue to learn and practice
occupational rights individually and collectively. Contemporary models and frameworks
combined with andragogical concepts guided the workshops to facilitate culturally sensitive and
politically inclined discussions that will disrupt the influences of Western and neoliberal
ideologies. Participants engaged in collaborative and reflective opportunities that invoked
occupational conscious perspectives in their respective settings. This critically reflective process
was intentional to allow for the evolvement of occupational therapy practices. The hope was to
stimulate curiosity and reflection among practitioners, students, and faculty to continue to strive
to continue to take part in occupational rights practices beyond these workshops.
Chapter 4: Results
This section will discuss and interpret the results of the pre- and post-surveys of all those
who participated. Using Microsoft Forms platform, surveys were utilized as additional tools to
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tailor workshop content to participants and to assess the impact of the activities and discussions.
Pre-surveys assisted in identifying current knowledge of occupational rights concepts, work
culture, and learning styles of practicing occupational therapists at two different sites. Postsurveys provided feedback of the workshops and assessed comfort levels discussing occupational
rights with peers, and knowledge in concepts of occupational rights among occupational therapy
practitioners, students, and faculty.
Pre-Survey Results
The pre-survey was divided into four sections including terminology and concepts,
occupational therapy practice, learning styles, and optional free responses to assess participants’
level of learning in regarding to occupational rights (see Appendix B). Additional questions were
also provided to each site to assess unique requests for the workshops. The 12 anonymous presurvey responses were utilized in the creation of the workshops.
Ten questions were provided in the terminology and concepts section of the pre-survey.
The first four questions assessed practicing therapists’ familiarity with the terms social justice,
occupational justice, occupational rights, and occupational consciousness (see Figure 1).
Figure 1
Practitioner Responses to Questions for Terminology Related to Occupational Rights
12
10
8
6
4
2
0

Social Justice

Occupational Justice

Occupational Rights

Occupational Consciousness
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Multiple answer options included if participants attend presentations, read articles, speak to
family/friends/peers, following social media accounts, or have no familiarity with those four
terms. Most practitioners were familiar with and had taken courses or read articles about social
justice and occupational rights. Out of the 12 participants, it appeared that social justice topics
are more commonly discussed with family/friends/peers as opposed to occupational justice,
occupational rights, and occupational consciousness. These results indicated that practitioners
from these sites would require greater education in what occupational rights are and how they
apply to practice.
The following five questions assessed practitioner’s familiarity with different scholars
and their models, theories, frameworks, or concepts (see Figure 2). Multiple answer options
included if practitioners have attended presentations, have read published work, have a general
idea of the scholar’s work, or are unfamiliar with the scholar’s work and publications.
Figure 2
Practitioner Responses to Questions Related to Theories, Models, Frameworks and Concepts
That Informed the Occupational Rights Workshops
10
8
6
4
2
0
I have attended many I have attended some I have heard of them I don't know who they
presentations/keynotes presentations/keynotes and have a general idea are or their work.
of their work.
and or have read
and or have read some
published work…
published work…

Dr. Ramugondo Occupational Concsiousness
Dr. Iwama Kawa Model
Drs. Kronenberg & Pollard's pADL Framework
Drs. Kronenberg & Pollard's 3P Archeology
Dr. Mezirow's Transformational Learning Theory

Other
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Since the workshops were informed from concepts from the work of these scholar’s, these
questions gave insight to how to tailor content and activities to make the information of
occupational rights understandable and digestible to the participating practitioners. Although
some practitioners stated they have heard of some of the scholars’ work, most if not all
practitioners were unfamiliar with the theories, models, frameworks and concepts that were
guiding the content of the workshops.
The last question in this section for the pre-survey assessed practitioner’s confidence in
being able to think of examples of what discrimination, microaggressions, and occupational
rights may look like in their specific practice settings (see Figure 3). Definitions were also
provided to assistance and continuity amongst the practitioner’s answer choice.
Figure 3
Practitioner Responses to Questions Related to Ability in Thinking of Examples of What
Discrimination, Microaggressions, and Occupational Rights Look Like in Their Practice
10
8
6
4
2
0
Not Sure

Strongly Disagree

Disagree

Neutral

Agree

Strongly Agree

I can think of examples of what discrimination could look like in my practice setting.
[discrimination: unfair or unjust socially structured actions that protect dominant groups at
the expense ...
I can think of examples of what microaggressions could look like in my practice setting.
[microaggression: "a statement, action, or incident regarded as an instance of indirect,
subtle, or unin...
I can think of examples of what occupational rights could look like in my practice setting.
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Most practitioners felt they could think of examples of what discrimination, microaggressions,
and occupational rights look like in their setting. However, occupational rights appeared to have
the least consistency in responses with only seven out of 12 practitioners claiming they could
think of examples.
The second section of the pre-survey assessed practitioner’s contexts in their work
environments regarding various impacts on occupational rights practices (see Figure 4). Themes
of questions ranged from personal reflection, therapist productivity, and inclusive work culture.
Likert scale options were provided for this section of the pre-survey.
Figure 4
Practitioner Responses to Questions Related to Occupational Therapy Practice in Relation to
Occupational Rights
8
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5
4
3
2
1
0
Strongly Disagree

Disagree

Neutral

Agree

Strongly Agree

I feel like I have enough time in the workday to complete all of my tasks as an occupational
therapist.
I feel like my personal experiences/biases influence how I conduct/create my client's therapy
sessions.
I feel like I regularly reflect on my interactions with my clients to ensure I am prioritizing their
occupational rights.
I feel like the client's insurance influences how I conduct/create their therapy sessions.
I feel like my workplace environment supports unique therapy sessions that are individualized to our
clients.
I feel like my workplace environment has policies that support our client's ability to receive therapy
services
I feel like the workplace environment encourages therapists to incorporate cultural humility into
client care and practice.
I feel like my workplace environment supports our clients by providing additional resources, groups,
or community programs to assist them beyond our available services.
I feel like my workplace environment encourages staff to engage in advocacy for the profession and
client rights.
I feel like my workplace environment supports staff to participate in the continuing education of
occupational rights, occupational justice, and social justice topics.
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Most practitioners felt that their work environments supported inclusive, culturally responsive
care to diverse clients and encouraged continuing education of rights and justice related topics.
In response to the statement regarding if clients’ insurance dictates therapy sessions, half of
practitioners felt clients’ insurance influences the conduction and creation of therapy sessions.
Almost all practitioners felt like they regularly reflect on their client interactions to ensure they
are prioritizing their occupational rights.
Three questions were provided to determine the learning styles of the practitioners. The
first question in this section asked practitioner’s learning styles (see Figure 5). Multiple answer
options included verbal learning, auditory learning, kinesthetic learning, visual learning, models
and or frameworks, and or it depends on what they are learning. An additional option was
provided for practitioners who wanted to add an additional learning style that was not listed.
Figure 5
Practitioner Responses for Learning Styles
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Most therapists chose visual and or kinesthetic learning followed by it depends. Only four
therapists reported that they learn best from models and or frameworks. The lack of response to
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practitioners feeling like they learn best from models and frameworks provided insight to
alternatives in how to present occupational rights concepts in the workshops.
The last two questions in this section assessed practitioner’s preference in group sizes for
learning and group sizes for comfortable collaboration (see Figures 6 and 7). Responses to these
questions provided insight in how to structure group learning and collaboration in various
activities among practitioners. Assessing comfort level in collaboration was intentionally asked
to create safe spaces for positive team building.
Figure 6
Practitioner Responses for Learning Group Sizes
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Figure 7
Practitioner Responses to Group Sizes for Comfortable Collaboration
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Most practitioners responded they like to learn in both large and small groups. However, for
comfortable collaboration, most stated preference in small groups and pairs.
The last section allowed for practitioners to provide any comments, questions, or
concerns prior to the workshops. Themes of the optional free response included practitioner
excitement for the workshop and interest in the topic of occupational rights. Some practitioners
hoping to gain greater understanding of occupational rights and how to reflect on their practices.
Other responses included wanting to learn strategies on how to protect the rights of clients and
how violations of clients’ occupational rights impact them.
Practitioner Post-Survey Workshop Results
This post-survey was divided into five sections including impact, terminology and
concepts, reflection, optional feedback, and an option to report an instance of harm during the
workshop (see Appendix C). Practitioners from all settings were encouraged to participate in this
survey. A total of 18 responses were collected from all participants of the workshops with
practicing therapists. The post-survey consisted of three Likert-scaled and two free-response
questions to assess the impact, learned terminology and concepts, and general reflections of the
workshops.
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For the first section that assessed the impact of the workshops, most of the practitioners
seemed to have had positive experiences (see Figure 8). A total of 17 therapists selected
“strongly agree” and “agree” regarding their enjoyment of the topic versus only 1 participant
selecting “disagree”. Six therapists selected “strongly agree,” 11 selected “agree,” and 1 selected
“neutral” to feeling comfortable discussing occupational rights with their peers. Additionally, 16
therapists strongly agreed or agreed that the activity helped their reflection of their current
practices. Seventeen therapists strongly agreed or agreed that they would like to attend more
workshops in the future versus 3 of therapists who strongly disagreed or felt neutral.
Figure 8
Practitioner Responses to Impact of the Workshops
15
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Strongly Disagree

Disagree

Neutral

Agree

Strongly Agree

I enjoyed the topic of this workshop.
I was engaged throughout the entire workshop.
I felt comfortable discussing this topic with my peers.
There was enough background information on occupational rights to understand its basic concept.
I felt like the activity instructions were clear.
The activity helped me reflect on my current work practices.
The activity helped me understand occupational rights from a different perspective.
I felt like this workshop was applicable to my work.
I would like to attend more workshops like this in the future

For the second section of terminology and concepts, Figures 9 and 10 show therapists’
reflective knowledge of the term “occupational rights” and their understanding of the relation of
occupational rights and other concepts. After participating in the workshop, 12 agreed or
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strongly agreed that they would start incorporating more occupational rights into their practice
versus six who reported feeling “neutral” with that statement. Thirteen respondents agreed or
strongly agreed that they planned to educate themselves more about occupational rights while 5
reported “neutral.” In regard to the statement “I feel like I do not completely understand
occupational rights,” 6 practitioners selected “agreed,” 2 “neutral,” 8 “disagree,” and 2
responded “strongly disagree.” Most agreed or strongly agreed with understanding how
occupational rights connect with social and occupational justice concepts. However, 2
practitioners disagreed with the statement, “I understand how occupational rights connect with
occupational consciousness concepts” as opposed to 14 therapists who selected “agree” or
“strongly agree.”
Figure 9
Practitioner Responses to Occupational Rights
15
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Strongly Disagree

Disagree

Neutral

Agree

Strongly Agree

I feel like I have a better understanding of the term occupational rights.
I feel comfortable talking about occupational rights topics with my peers.
I recognize how occupational rights applies to my practice.
I plan to start incorporating more occupational rights into my practice.

I plan to educate myself more about occupational rights.
I feel like I do not completely understand occupational rights.
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Figure 10
Practitioner Responses to Occupational Rights Connecting with Other Concepts
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I understand how occupational rights connect with social justice concepts.
I understand how occupational rights connect with occupational justice concepts.
I understand how occupational rights connect with occupational consciousness concepts.

For the reflection section, an open-ended question asked practitioners their experience
and comfort levels discussing occupational rights with their peers. Positive themes that emerged
from the responses included practitioners feeling comfortable discussing occupational rights with
their peers due to aligning concepts with their work culture, looking to discuss occupational
rights with peers, and appreciating the opportunity to discuss occupational rights as a group. One
person mentioned that having the workshop during one of their regular meetings made them
“feel like these kinds of vulnerable discussions are not ‘taboo’ in the workplace.”
Some critiques of the workshops were also provided in the practitioner’s reflections. Two
that were mentioned included the topic lacked impact due to the sites already incorporating
occupational rights into work culture, and that the author could have changed their approach in
how they presented the content and activity. One comment from a mental health professional felt
the occupational therapy-specific terminology felt alienating.
Practitioner Post-Survey Focus Group Results
The results from this section reflect the focus group experiences of the occupational
therapists from the outpatient rehabilitation site. Three responses were collected from the group
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of occupational therapists. The post-survey for the focus group was divided into five sections
including terminology and concepts, impact, reflection, optional feedback, and an option to
report instances of harm (see Appendix D). The formatting of questions was similar to the
workshop post-survey questions.
For terminology and concepts, practitioners had to select their agreement with their
understanding of occupational rights and other concepts. These concepts included social justice,
occupational justice, occupational consciousness, and critical reflection. All responders selected
“agreed” or “strongly agreed” for each statement.
The impact section posed a series of statements to assess the initial impressions of the
focus group. Overall, the focus group appeared to have had a positive impact on the therapists.
All responders “agreed” or “strongly agreed” that they enjoyed the topic, felt engaged throughout
the time, felt comfortable discussing the topic with peers, felt the conversation was facilitated
well, and found the discussion relevant to their workplace.
For the reflection section, practitioners were asked to describe their experience talking to
their peers, share their thoughts on how critical reflection supports occupational rights practices,
and reflect on how they envision they will continue to learn and practice occupational rights in
their setting with their peers. Two comments emphasized how the support they feel from their
peers allows for safe and comfortable discussions of rights in their setting. Their reflections
echoed the importance of reflection on their actions and that they view “occupational rights
promotion as an ongoing thing that is practiced, but maybe not perfected, throughout our careers
and our lives.” Additionally, one responder emphasized the positive impact of the focus group by
stating, “we have already brought it [the focus group] up to our manager, who was really excited
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about doing a safe reflection on a case study to present to [the Commission on Accreditation of
Rehabilitation Facilities]!”
Faculty Post-Survey Focus Group Results
The results of this post-survey reflect the focus group experiences of USAHS
occupational therapy faculty. In total, three surveys were collected from the group. Like the postsurvey with the outpatient rehabilitation therapists, this survey consisted of five sections
including terminology and concepts, impact, reflection, optional feedback, and an option to
report instances of harm.
For the terminology and concepts section, faculty reported their agreement in
understanding how occupational rights related to concepts of social justice, occupational justice,
occupational consciousness, and critical reflection. Of those who participated in the survey,
faculty selected “agreed” or “strongly agreed” regarding their understanding of how occupational
rights connect with social and occupational justice concepts and critical reflection. However, the
faculty results showed respondents selecting “disagree,” “neutral,” and “agree” for the statement
“I understand how occupational rights connect with occupational consciousness.”
The second section that assessed the impact of the focus group, faculty agreed or strongly
agreed that they enjoyed the focus group topic, felt engaged the entire time, felt the conversation
was facilitated well and felt that the discussion was relevant to their workplace. For the statement
regarding individuals’ comfort level discussing occupational rights with their peers, responses
included “strongly agree,” “agree,” and “disagree.”
For the reflection section, an open-ended question asked faculty to describe their
experience talking to their peers about how critical reflection supports occupational rights and
ideas on how faculty could collectively incorporate critical reflection strategies into the student

OCCUPATIONAL RIGHTS WORKSHOPS

50

experience. One faculty member stated, “critical reflection is foundational in providing an
opportunity to honor feelings around occupational rights topics and provides the opportunity to
expand learning and application.” This person expanded their reflection by seeing critical
reflection be embedded throughout assignments, curricula, and student advisement. Another
faculty member’s reflection echoed these ideas by stating that, “critical reflection it seems as if
that is a necessary foundational skill to enhance awareness of occupational rights.” This person
commented on the challenge of making the critical reflection of occupational rights a collective
strategy; their suggestions included having faculty focus on their own curricula design. This
comment eluded this person’s experience of the focus group being uncomfortable due to
differences in familiarity with the topic and concepts. Discussion of these comments will be
further discussed in the discussion section of this paper.
Student Post-Survey Workshop Results
This post-survey was divided into five sections including impact, terminology and
concepts, reflection, optional feedback, and an option to report an instance of harm during the
workshop (see Appendix E). For the student’s post-survey, their responses to the term
“occupational rights” were placed in the impact section to assess their immediate reactions to
statements that explore their comfort and understanding of the term. Students from all four
didactic courses at the USAHS were encouraged to participate in this survey. A total of 32
students completed the post-survey to provide feedback of their experience in their workshops.
Assessing the impact, a majority of the responses seemed to reflect positive experiences
with the workshops (see Figure 11). Twenty-nine responders agreed or strongly agreed that they
enjoyed the workshop. For the statement “I felt comfortable discussing this topic with my peers,”
30 responders selected “agree” or “strongly agree,” one selected “neutral,” and one selected
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“strongly disagree.” Twenty-seven responders agreed or strongly agreed that they would like to
attend more workshops in the future; 3 responders felt neutral, and 2 students strongly disagreed
with the statement of wanting to attend more workshops.
Figure 11
Student Responses to Impact of the Workshops
30
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Disagree

Neutral

Agree

Strongly Agree

I enjoyed the topic of this workshop.
I was engaged throughout the entire workshop.
I felt comfortable discussing this topic with my peers.
There was enough background information on occupational rights to understand its basic concept.
I felt like the activity instructions were clear.
The activity helped me understand occupational rights from a different perspective.
I feel like this workshop is applicable to my education and future practice.
I would like to attend more workshops like this in the future

Looking at the impact of student comfort and understanding of occupational rights (see
Figure 12), 27 agreed or strongly agreed that they had a better understanding of the term while
four felt neutral, and one disagreed. After the workshop 31 responders agreed or strongly agreed
that they would plan to start incorporating more occupational rights concepts into future
coursework and practice. However, responses to the statement “I feel like do not completely
understand occupational rights,” four selected “strongly agree,” eight selected “agree,” three
selected “neutral,” seven selected “disagree,” and eight selected “strongly disagree.”
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Figure 12
Student Responses to Occupational Rights
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I feel like I have a better understanding of the term occupational rights.
I feel comfortable talking about occupational rights topics with my peers.
I could explain the term "occupational rights" to someone unfamiliar with this term and
its concepts.
I recognize how occupational rights applies to the occupational therapy practice.
I plan to start incorporating more occupational rights concepts into my coursework and
future practices.
I plan to educate myself more about occupational rights.

In the second section that assessed terminology and concepts, most responses reflected
strong understanding of how occupational rights connects with social and occupational justice,
and occupational consciousness (see Figure 13). Of the three concepts, all responders agreed or
strongly agreed that they understood how occupational rights connects with social justice.
Regarding the understanding of how occupational rights connect with occupational justice and
occupational consciousness concepts, most responders selected “agree” or “strongly agree” with
only two selecting “neutral” for those two statements.
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Figure 13
Student Responses to Occupational Rights Connecting with Other Concepts
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I understand how occupational rights connect with social justice concepts.
I understand how occupational rights connect with occupational justice concepts.
I understand how occupational rights connect with occupational consciousness concepts.

The last section posed two questions to stimulate reflection after the workshop. The first
question asked about the responders’ experience and comfort with discussing occupational rights
with their peers. Themes that emerged included responders feeling comfortable discussing
occupational rights with their peers, finding the importance of understanding occupational rights,
and enjoying hearing perspectives from their peers. One responder expressed interest in how the
workshop connected the term occupational rights to social and occupational justice along with
feeling the terms were not “emphasized enough” throughout their coursework. Another
responder stated they were not “100% comfortable in regard to understanding and application of
occupational rights,” however, they felt comfortable talking to their peers to share ideas and
continue to talk about occupational rights and process of occupational therapy.
At the end of the workshops, the question “what are things I could do to ensure I am fully
supporting the occupational rights of the people I serve” was posed for students to think about.
The second reflection question asked responders for their thoughts or potential answers to this
question. Themes that emerged included responders checking their bias, asking questions and
learning more about who they are serving, and engaging in continuing education on rights. Two
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responders emphasized the importance of advocacy efforts to decrease discrimination. One
responder reflected on their current position being a student and stated, “the main thing I can do
is continue engaging in the educational process as I do, reflect back on this presentation and
integrate the occupational rights knowledge into future learning.”
Chapter 5: Discussion
The purpose of this project was to increase the knowledge and practice of occupational
rights among occupational therapists by engaging practitioners in interactive workshops. As this
project evolved, workshops were also provided to four different didactic student occupational
therapy courses and a focus group with faculty at the USAHS. By expanding workshops and
focus groups to students and faculty, a more diverse audience was captured in this project. The
inclusion of occupational therapy practitioners, students, and faculty revealed strategies in how
to incorporate occupational rights content across different settings of the profession. Feedback
from the post-surveys also revealed an interest in having more workshops or focus groups to
continue to conversation and reflection of occupational rights.
Strengths
The versatility of the content, activities, and discussion of the eight workshops and two
focus groups allowed for tailored learning for each group of participants. By conducting each
workshop and focus group synchronously, the content, activities, and discussions had the ability
to be uniquely tailored to each group. By tailoring each workshop and focus group to the needs
and readiness of learning to every group, the collaborations had positive impacts amongst those
who participated in the workshops. For student workshops, tailoring activities to class curriculum
appeared to have greater transferability in understanding and knowledge in how occupational
rights could be incorporated into daily occupational therapy practice.
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It was intended that the workshops provided a safe space for people to collaborate with
their peers and discuss a sensitive topic. As a result, a few practitioners felt like they were given
permission to discuss occupational rights concepts with their peers. Additionally, some of the
participants who had a workshop using a virtual format reported appreciating having the
opportunity to answer anonymously and typing out their answers. Having this option in the
virtual sessions provided the opportunity for all participants to contribute their thoughts in the
discussion without needing to identify themselves. It also provides an additional option for those
who prefer to respond to questions by writing instead of verbal answers.
Although the workshops and focus groups were short in time and only occurred once for
each group, the content and conversations encouraged participants to reflect and engage in
occupational rights practices both individually and collectively with their peers. As a result, one
of the sites with practicing therapists were looking to incorporate aspects of the focus group into
their next presentation to the Commission on Accreditation of Rehabilitation Facilities. For
faculty at USAHS, responders to the survey expressed their commitments to incorporating
occupational rights into curriculum using aspects of critical reflection. Students who participated
in the post-survey identified strategies on how they could continue to incorporate occupational
rights into their education and future practices. The results of these collaborations reveal the
potential of incorporating regular discussion-based activities between collective groups of peers
to engage in critical reflections of occupational rights practices.
Limitations
Due to the COVID-19 pandemic, not all sites were able to coordinate observations prior
to the workshops for practicing occupational therapists. Although there was still positive
feedback, collaborative discussions may have been enhanced if therapists were more familiarized
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with the author. Although having the virtual workshop format for practitioners had positive
aspects, the lack of in-person workshops brings to questions the transferability of engaging in
conversations about occupational rights face-to-face with peers.
Survey responses were another limitation to this project. Due to the current stress of staff
of communication difficulties, only two out of the four practicing occupational therapy sites were
able to distribute and participate in the pre-survey. The lack of pre-survey data led to challenges
in creating workshop or focus group content that was tailored to the participant’s current
knowledge and interest in rights and justice topics. Post-surveys also had difficulty with
participant responses. Post-survey data from the practicing occupational therapy sites could have
also provided more insight into the impact of the workshops by identifying the specific job title
and site of each respondent.
Another limitation to this project is the discomfort in content and conversations for
participants. While only four participants in all the workshops and focus groups expressed a level
of discomfort in the content and/or conversations, there is a likelihood that others who did not
participate in the post-survey had similar experiences. Navigating sensitive topics and facilitating
collaboration between individuals with unique perspectives is a challenging task that poses risks
of feeling discomfort. To address this challenge, participants were notified and provided an
option in the post-survey to explain a hurtful or harmful encounter they had in their workshop or
focus group in the post-survey. If hurt or harm was expressed, the author would have reflected on
the situation and would engage in educating opportunities to prevent a similar event to happen in
the future. The author also did not force individuals to speak during group discussions to prevent
people from experiencing discomfort. Negating discomfort in potentially uncomfortable
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conversations about occupational rights may not be a possibility. However, incorporating
strategies that center the safety of participants may assist in alleviating negative experiences.
Lastly, as the profession continues to engage in issues of rights and justice, utilizing
occupational therapy specific language may cause issues in collaboration and communication
with other fields in healthcare and the community. On post-survey responder, who was not an
occupational therapist, described how the profession specific terminology of occupational rights
and justice made it feel “strange to talk about how to engage in this subject which feels so
tailored to OTs” and that it felt “somewhat alienating.” This perspective from an individual of a
different profession poses a great question in the justification for occupational therapists to using
unique terminology for rights and justice. Increasing communication gaps between occupational
therapists and other professions may create challenges to collaborative work on social issues
(Braveman & Bass-Haugen, 2009).
Conclusion
This project utilized workshops and focus groups between various groups of occupational
therapy practitioners, students, and faculty to increase the discussion on how to promote
occupational rights in practice when faced with institutional, cultural, political, personal, and
interpersonal barriers. These collaborations incorporated educational content to understand what
occupational rights are and how they apply to practice, and promoted critical reflection activities
and discussions to stimulate collective conversations and collaborations between peers to
strengthen their rights-based practices. The results of the workshops and focus groups revealed
the following implications to occupational therapy practice:
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1. Increasing advocacy for opportunities for clinicians to critically reflect on rights-based
applications in the work setting to improve and sustain ethical, equitable, and culturally
fluid practices.
2. Building on student critical reflection skills to support the development of rights-based
perspectives and practices.
3. Providing inclusive collaboration and learning opportunities for occupational therapists
across all settings to engage in critical reflection and conversation about rights.
4. Reflecting on inclusive language and collaboration for rights-based practices with other
professions.
Workshops and focus groups created an environment for different groups of people to engage in
critical reflection and discussion with a sensitive topic. However, future projects should explore
strategies on implementing occupational rights concepts into daily reflections and conversations
in practice and education. Without these critical reflection and conversations about rights, the
profession may lose the opportunity to continuously transform therapists’ practices and
perspectives to remain relevant and needed in society that is fighting for justice.
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Appendix B
Workshop Pre-Survey for Therapists

Since the summer of 2020, the occupational therapy profession has engaged in the justice
movement.
To continue the momentum of this movement, the goal of this workshop is to create a safe
environment for therapists to discuss, collaborate, and implement occupational rights
into theirpractice.
This anonymous survey is intended to assess individuals' current knowledge and perceptions of the
topic of occupational rights, current work practices, and learning styles. The anonymous survey
resultswill be shared in the doctoral student's final capstone paper for the dissemination of the
project. The survey should take no more than 10 minutes to complete.
Thank you for your time. Looking forward to working with you!
* Required

Y
e
s
N
o

OCCUPATIONAL RIGHTS WORKSHOPS

72

Terminology and Concepts
For questions 1-8, select all the boxes that apply to you. You may also select the option "other" to provide e
xtra comments if you feel the other choices do not have your desired response.

Social Justice is "a broad term that encompasses several interrelated concepts such as equality,
empowerment, fairness in the relationship between people andthe government, equal opportunity, and
equal access to resources and goods"
(Bravemen & Suarez-Balcazar, 2009, p. 13). After reading this definition, select allthe
answers that apply to you. *
I have heard of the term "social justice"
before taking this survey.
I have taken a course or attended a talk with
the topic of social justice.
I have read articles that talk about social
justice.
I talk to family/friends/peers about social
justice.
I follow social media accounts that discuss
social justice topics.
I feel like I do not completely understand the
term social justice.

OCCUPATIONAL RIGHTS WORKSHOPS

Occupational Justice is "equitable opportunity and resources to enable people'sengagement in
meaningful occupations" (Wilcock & Townsend, 2000, p. 85). Afterreading this definition, select all
the answers that apply to you. *
I have heard the term "occupational justice"
before taking this survey.
I have taken a course or attended a talk with
the topic of occupational justice.
I have read articles that talk about
occupational justice.
I talk to family/friends/peers about
occupational justice.
I follow social media accounts that discuss
occupational justice topics.
I feel like I do not completely understand the
term occupational justice.
Other
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Occupational rights are "the right[s] of all people to engage in meaningful occupations that contribute
positively to their own well-being and the well-being oftheir communities" (Hammell, 2008, p. 62).
After reading this definition, select all
the answers that apply to you. *
I have heard of the term "occupational
rights" before taking this survey.
I have taken a course or attended a talk with
the topic of occupational rights.
I have read articles that talk about
occupational rights.
I talk to family/friends/peers about
occupational rights.
I follow social media accounts that talk
about occupational rights topics.
I feel like I do not completely understand the
term occupational.
Other

OCCUPATIONAL RIGHTS WORKSHOPS

75

Occupational consciousness "refers to ongoing awareness of the dynamics of
hegemony [leadership/dominant group] and recognition that dominant practices are sustained through
what people do everyday with implications for personal and collective health" (Ramugondo, 2015, p.
488). After reading this definition, select allthe answers that apply to you. *
I have heard of the term "occupational
consciousness" before taking this survey.
I have taken a course or attended a talk with
the topic of occupational consciousness.
I have read articles that talk about
occupational consciousness.
I talk to family/friends/peers about
occupational consciousness.
I follow social media accounts that talk
about occupational consciousness topics.
I feel like I do not completely understand the
term occupational consciousness.
Other
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How familiar are you with Dr. Elelwani Ramugondo's concept of occupationalconsciousness? *
I have attended many
presentations/keynotes and or have read
published work regarding occupational
consciousness.
I have attended some
presentations/keynotes and or have read
some published work regarding
occupational consciousness.
I have heard of Dr. Ramugondo and have a
general idea of her work.
I don't know of Dr. Ramugondo or her work.

How familiar are you with Dr. Michael Iwama's Kawa model? *
I have attended many
presentations/keynotes and or have read
published work regarding the Kawa model.
I have attended some
presentations/keynotes and or have read
some published work regarding the Kawa
model.
I have heard of Dr. Iwama and have a
general idea of his work.
I don't know of Dr. Iwama or his work.
Other
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How familiar are you with Dr. Frank Kronenberg and Dr. Nick Pollard's pADLframework? *
I have attended many
presentations/keynotes and or
have readpublished work
regarding the pADL framework.
I have attended some
presentations/keynotes and or have
read some published work
regarding the pADLframework.
I have heard of Dr. Kronenberg and Dr.
Pollard and have a general idea
of theirwork.
I don't know of Dr. Kronenberg
and Dr.Pollard or their work.

How familiar are you with Dr. Frank Kronenberg and Dr. Nick Pollard's 3PArcheology? *
I have attended many
presentations/keynotes and or
have readpublished work
regarding the 3P Archeology.
I have attended some
presentations/keynotes and or
have readsome published work
regarding the 3P Archeology.
I have heard of Dr. Kronenberg and Dr.
Pollard and have a general idea
of theirwork.
I don't know of Dr. Kronenberg
and Dr.Pollard or their work.
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How familiar are you with Dr. Jack Mezirow's Transformational Learning Theory? *
I have attended many
presentations/keynotes and or
have readpublished work
regarding the Transformational
Learning Theory.
I have attended some
presentations/keynotes and or
have readsome published work
regarding the Transformational
Learning Theory.
I have heard of Dr. Mezirow and
have ageneral idea of his work.
I don't know of Dr. Mezirow or his work.
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Learning Styles
For questions 11 - 13, select all the boxes that best apply to you. You may also select the option
"other" to provide extra comments if you feel the other choices do not have your desired response.

I learn best with: *
Verbal Learning
Auditory Learning
Kinesthetic Learning
Visual Learning
Models and/or Frameworks
It depends what I am learning
Other

I like to learn in: *
Large Groups
Small Groups
Pairs
Individually
It depends what I am learning
Other
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I feel comfortable collaborating: *
In Large Groups
In Small Groups
In Pairs
I do not feel comfortable collaborating with
others
It depends on what the collaborative idea is
Other

Optional Free Response
These short answer questions are optional but highly encouraged. There is no minimum requirement for th
e length of the response.

What are your initial thoughts/feelings when you heard that the workshop seriestopic will be on
"occupational rights"?

1.

What are you hoping to learn/gain from this workshop?
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Appendix C
Workshop Post-Survey for Therapists

Thank you for participating in the "Occupational Rights Workshop"!
This anonymous survey is intended to assess the impact of the content and
experience of the workshop. The anonymous survey results will be shared in the
doctoral student's final capstone paperfor the dissemination of the project. The
survey should take no more than 5-10 minutes to complete.
Thank you for your time and for your participation!
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Appendix D
Focus Group Post-Survey for Therapists and Faculty

Thank you for participating in the "Occupational Rights Focus Group"!
This anonymous survey is intended to assess the impact of the content and
experience of the focus group. The anonymous survey results will be shared in
the doctoral student's final capstone paper forthe dissemination of the project.
The survey should take no more than 5-10 minutes to complete.
Thank you for your time and for your participation!
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Appendix E
Workshop Post-Survey for Students

Thank you for participating in the "Occupational Rights Workshop"!
This anonymous survey is intended to assess the impact of the content and
experience of the workshop. The anonymous survey results will be shared in the
doctoral student's final capstone paperfor the dissemination of the project. The
survey should take no more than 5-10 minutes to complete.
Thank you for your time and for your participation!
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